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DONALD P_ MITCHELL
DIRECTOR

Improvement of our nation's schools is a national goal
with which most Americans readily agree. Whatever
faith they may have in schools as institutions of learning,
few would disagree that our elementary and secondary
schools face a great challenge and that they must be
strengthened. The need is desperate in the cities and only
slightly less critical elsewhere. Despite this evident need,
there is no generally accepted path toward school improvement. This program believes that the most promising
vehicle fo r upgrading lhe schools is the administrator.
There are today in the United States some 135,000
practicing administrators at the elementary and secondary
school levels. They serve in roles ranging from assistant
principal to superintendent. Some 90 percent have attained a master's degree but only six percent have a
doctorate. Many school administrators were born and
raised where they work. They have never had exposure
to a truly national educational program. At the same
time, each year many more persons than can possibly
find positions in the system receive training for school
administration. A declining birth rate means continued
reduction in the school population and a further shrinking
of the number of administrative positions.
The cost to the states for each recipient of an advanced
degree is substantial. Retrenchment is the order of the
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day but does not affect this program directly. Because
participants pay all operating expenses through tuition
payments, they make program continuation assured and
invulnerable to the whims of governmental or private
funding agencies.
The impetus of the program, begun in 1972, came from
a desire to improve educationa l administration. But
given the conditions existing in American education,
Nova decided to concentrate on the exist ing population
of school administrators rather than add to the oversupply of trained persons. The most effective way to
achieve this goal, it was believed, was to in stitute an offcampus program designed to bring leadership skills and
a national perspective to school administrators on the
job. Of equivalent importance, the program itself
requires evidence of school improvemen t as a significant
part of th e degree requirements. Thus, the program is
now a proven alternative- present products in existing
settings show the potential of present and future graduates across the nation.
Donald P. Mitchell
January, 1976

ASSisting the Director

KAT HY DITTMER
ADMINISTRATive ASSISTANT

WANDA THRASHER
SECRETARIAL ASSISTANT
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Local and National Clusters
Instead of bringingsfudents to courses, Nova organizes
participants into local clusters. The word 'participant' is
used because each candidate for the doctorate under the
National EdD. Program is a responsible colleague and
potential leader. Supportive interaction among participants is
an important feature of the program. This occurs both on
the local and national level. Beginning with the 1973
Summer Institute, national clusters were formed. These
provided an opportunity for participants from various

clusters in different regions of the country to discuss their
work. This organized intermixing has become a continuing
practice at Summer Institutes.
The local cluster is the selling for exploring substantive
study areas, undertaking practical projects, and developing

educalional activities relating to the community. Flexible
in nature, clusters serve as centers where participants
come to view themselves as resources to one another and
to local and state educational policy-makers. Each cluster
numbers around 30 participants who pursue independent
study and meet regularly over a three-year period. Once

a month, a Nova national lecturer visits each cluster for
an intensive all-day Saturday session. Clusters also coo6

duct local seminars and field practicums as well as provide
the milieu for administering substantive examinations.
New clusters are formed as others complete the program.
The program is designed to operate with 32 different
clusters at any given time.

Cluster Coordinators
Since leadership cannot be developed without the
experience of responsibility through decision-making,
Nova regard s participant control of cluster ac ti vi tie s as
an important goal. Every cluster is organized by a coordinator who se rves as an expeditor and motivator of
participants. But he continually attempts to shift the
responsibility for expediting and organizing cluster
activities to the participants. As soon as it becomes
feasible, for example, he turns over responsibility for the
budget, schedule, direction of the study program , selfevaluation and program evalua ti on to participants.
Acting as liaison with the Nova staff, he plays the role of
ombudsman. Participants are encouraged to discuss their
concerns with the coordinator at all stages of their work.
As a resource to the cluster, the coordinator helps the
cluster to become aware of lo~al resources and utilize
them in solving local educational problems. A special
budget is provided each cluster for this purpose. These
allocated funds are used for additional study resources or
to involve local educational leaders in the program.

A directory of cluster coordinators and participants is
available upon requesi.
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GERALD E . SROUFE , OiRECTOR
OF INSTRUCTION

Broadening th e scope of understanding complex
problems of society and schools was the centra l objective
in select in g specific study areas for th e Nova Ed.D.
Program. Eig ht study areas were chose n to provide

school administrators with sufficient information and
conceptu al resources to improve school systems and
individual sc hools. Consequen tly, the in structional program is not he lpful to al l persons see king graduate
preparation . Those who are interested in a career as a
basic researcher or specialist in education technology, for
examp le, will find other graduate programs mo re appropriate to th eir needs.
The eight study areas deemed necessa ry for professional development are : Cu rriculum Development,
Education Policy Systems. Eva luati on, Finance. Managing the Schools. Resollrces for Improv ing Education.
8

and Technology and Systems Management. Each study
area was conceived to present a perspective rooted in
traditional disciplines and provide the necessary breadth
of interdisciplinary understanding. Within the eight substantive areas, many other topics are explored. Among
them are school law, teachers' and students' rights, statistics,
research, criticisms of educa tional systems, and proposals
for reform. Each substantive area is considered from the
local, state, and national point of view and each is 's uf·
ficiently flexible to accommodate individual objectives.
Clusters are also encouraged to respond to critical issues
in their own localities and to bring local authorities into
the discussions.
National lecturers with rich backgrounds of academic
achievement and practical experience are responsible
for formal instruction. Working under the guidance of
the Nova director of instruction the senior national
lecturer in each subject area designs his own program of
study, selects and monitors associate lecturers, and evaluates participants. Each study area is designed to be
covered in a three-month period. Instruction is conducted in
day-long, intensive seminars under the general direction
of the senior national lecturer who conducts the first
seminar in a given subject on a Saturday after which his
associates conduct subsequent seminars. A month of
independent study, duster, or sub-cluster work intervenes
between the appearance of lecturers at a cluster.
Presentations are designed to offer historical perspective and a critique of the theoretical readings as well as
current developments in a field. While they include much
substantive information, the emphasis is on development
of perspectives and insights that help both the participant
and the cluster proceed on their own. Exploration of
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value questions is vital to all discussions. The st ud y areas
impose no dogmas on participants. but lecturers are
explicit about their own value positions. They require
participants to think through, articulate, and defend their
own value positions on crucial questions.

Assisting the Director of Instruction

, ~ELAINE LlVlNGSTON
PRINQPAL ASSISTANT
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KATHV MAV
CLERICAL ASSISTANT

Curriculum Development

LOUIS J. RUalN
SENIOR NATIONAL LECTURER

General Description . The study of curriculum is designed to familiarize the student with the various principles,

generalizations and issues related lO instructional content.
Emphasis is placed on alternative philosoph ies ofeducati onal purpose, dilTering teaching met hod ologies, and
va rious approaches to organizing in struction . Tn addition
to a ge neral review of basic learning theo ry, the participant ha s an opportunity to develop a fundamental
understandin g of th e relationship between societal and
educalional change , the processes by which ed ucational
cha nge takes place , and the ways in which attitudes,
beliefs and values of teachers influence th e curriculum .
Affective and humanistic education, computer-assisted
instruction, educational accou nt abil ity, early childhood
education, and other movements in the forefro nt of

education are cove red. Similarly, issues relati ng to the
architecture of the reform itself are examined . As these
issues are treated, considerable effort is made to relate
II

theo ry to practice so that the und erlying ideas take on
functional utility. Finally, the interactions between the
corriculum and the school 's responsibility for socialization are analyzed. The society is in flux. New values are
replacing old ones. Different life styles a re evolving. Wise
men and women disagree as to what knowled ge is most
wOl1hwhile. As a consequence of these conditions, curricular
decisions are in va riabl y controversial. The essence of
th ese controversies constitutes the heart of the student's
study.

Instructional Methods and Materials. Beca use of the
importance of teachers' roles in interpreting curriculum,
the study material s review the relation ship between
teacher in-service education and curriculum modification.
Working with the independent study guide and representative texts and articles from the professional literature, the
student gains an exposure to the major iss ues underlying
current curriculum revision. What are the relative ad-

van tages of peer-group teaching and para-professional
aides? What are the major advantages and disadvantages
of behavior modification techniques? To what extent
should behavioral objectives characterize curriculum
planning? These and o ther questions are pondered in
both a theoretical and pragmatic context. During the
work sessions with national lecturers, tim e is divided
between formal prese ntations and teach er-student
interaction.
12

Evaluation Process. Evaluation tools include several
informal devices and a final examination. In preparing
for this examination, students are encouraged to work
with one another to take advantage of resources inherent
in the cluster.

ELLIOT w. EISNER
ASSOCIATE
NATIONAL LECTURER

JAMES MACDONALD
ASSOCIATE
NATIONAL L ECTURER

Education Policy Systems

LAURENCE IANNACCONE
SENIOR NATIONAL LECTURER

General Description. The political dimensions of the
school administrator's job have always been important.
At this time in our hislOry as education becomes more
decentral ized and struggling interest groups become

13

more organized to compete for limited public funds, an
understanding of basic political processes becomes a
crucial aspect of educa tionalleadership. This stud y area
analyzes the political aspects of education as a political
phenomenon. It seeks to give participants analytic skills

necessa ry for effective functioning in various policy systems of the educa tional enterprise. This is based on the
pedagogical assumption that education is a valued commodity in the society and that decisions regarding education
are made through processes about which political scientists
know a good deal. Participants are introduced to the
literature of political science and encouraged to develop
skill in borrowing concepts and analytic frameworks,
especially as they apply to the role of the sc hool administrator. Concepts such as political sy mbolism, access and

influence. as well as American federali sm, are brought to
bear o n policy formulation and the implementation
process in education. Educational policy systems at all
levels of government are a nal yzed with special attention
to micro-political systems of education. Leadership roles
within the general arena of education politics are also
discussed.
Instructional Methods and Materials. National lecturers develop their prese ntations around phenomena

characterizing speci fic education policy sys tems. Each
sys tem selected is designed to illustrate and clarify the
application of basic ooncepts to the task of problem analysis
and strategy development. Clusters are encouraged to
bring representatives of various public pOlicy systems

into their discussions in panels, se minars and dinners.
Many clusters find the stud y area provides excellent
opportunities for them to meet Congressmen, school
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board members, lobbyists, legislative staff members, and
state legislators in off-the-record settings.
Evaluation Process. The standard evaluation of participants' competency is based on a two-part examination

requiring demonstration of substantive knowledge. The
other major portion of the examination requires participants to identify and describe a real problem , analyze
the political systems involved, and create a sound intervention strategy based on the analysis. It is also possible
for participants to contract for alternative evaluation
projects of particular pertinence to them. These projects
can be kept confidential if the participant so desires.

LOUIS MASOTn
ASSOCIATE
NATIONAL LECTURER

FREDERICK M. WIRT
ASSOCIATE
NATIONAL LECTURER
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Evaluation

I

MICHAEL SCRIVEN
SENIOR NATIONM. LECTURE R

General Description . This study a rea seeks to increase
the participant's knowledge of the tools and procedures
of educational eva luation and

(0

persuade him 10 make

greater use of them. One of the school administrator's
major responsibil iti es is to evaluate and to cause others
to evaluate. Evalua tion is the control mechan ism of ed-

ucation. The presupposition of the study area is that
every sign ificant decision of an administrator is based on
eva lu ation and that almost every decision wou ld be improved if it were based on better evaluation. For purposes
of the study area, the admin istrator has been conceived
oras a consumer of evaluative information. In other
words. the skills needed are those of a user of eva! uation,
a customer of eva )ua tors, rather than those of a specialist
evaluator. Such sk ills are diffe rent but no less diffi cult to
acquire. The study area therefore covers the ran ge of
question s. Need s assess ment is an importa nt part of
evalu ation. Al so important are various organiza tion

sk ills, includ in g the abil ity to create and monitor ongoi ng
evalualioll programs. Inter-personal skills are ne eded in
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working with consultants, students and faculty. It is also
necessary to deal with such diverse elements of the education enterprise as curriculum, federal projects, and
institutions.

Instructional Methods and Materials. The study guide,
readings, and presentations of national lecturers focus on
understanding and skills development necessary for
educational leaders. The study guide provides many
illustrations, pretests, and sample questions to direct the
participants' reading and to encourage self-monitoring.
In order to direct study and assist the lecturers in working
with each cluster, prepared exercises are required in advance of each lecture. Examples used for discussion and
examination are taken largely from a pool to which participants contribute. One of the seminars is a true workshop concerned principally with working examples and
skill development on the theory that the doctor should
tryout his own medicine. All seminars are aimed at providing a good grasp of the basic language, concepts, and
techniques in the field rather than highly technical
methodology . Approximately one-third of the study area
is devoted to the quantitative aspects of developing skills
in understanding, interpreting and acting on evaluative
information.

Evaluation Process. Judgments about the merits of
participants' performance in this area are gained by
means of a two-part evaluation. The first part is a take home project in designing an evaluation. The second is a
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comprehensive examination requiring demonstration of

an integrated understanding of the concepts and issues
of evaluation.

BRIAN HOLM
ASSOCIATE
NAnONAL LECTURER

RICHAFlD JAEGER
ASSOCIATE
NATIONAL LECTURER

ALEXANDER LAW
ASSOCIATE
NATIONAL LECTURER

Finance

JAMES J GUTHRIE
SENIOR NATIONAL LECTURER

General Description. This study area might more accurately be described as the economics of education. It
covers such traditional concerns as sources of re ve nue,
taxation policy, and minimum foundation programs. But
the introduction of new forces into the school finance

arena has demanded an approach a nd a range of subject
matter which go far beyond traditional concerns. In fact,
18

the design of this study area takes advantage of the tunnoil
in the field. The overall purpose is to enable school administrators to understand the state and federal government arrangements from which local schools draw resources.
Beyond that, an effort is made to acquaint administrators
with contemporary school finance issues so that they can
communicate more effectively with the public and with
state and federal-level policy-makers with whom they
would like to exert influence. Analytic tools and substantive information are drawn from economics and constitutionallaw. An explanation of the historical role of states,
localities, and the federal government in providing and
distributing revenues for schools is an essential element.
The study area analyzes intensely the school finance
arrangements of particular states most appropriate to the
cluster in question. Time and reading are devoted to consideration of such topics as the returns to society from
investment in schooling, the relationship between cost
and educational quality, equal protection su its, and the
relationship of school finance to overall public finance
problems such as tax policy. School finance reform proposals are also discussed~among them , "Full State
Assumption" and "District Power Equalizing."
Instructional Methods and Materials. In dealing with
this volatile subject, a blanketing approach is used. In
addition to presentations from three national lecturers,
participants are provided with a series of readings in
economics and finance and a study guide consisting of
both written materials and audio-tapes. A set of ten
audio cassettes presents the views of different authorities
on current topics. Together, these materials provide a
variety of perspectives on rapidly changing situations
19

and clarificatio ns o f central economic concepts. T hey
are a ugmented by local consultants recru ited by the local
cluster.

Evaluat ion P rocess . A competency examin a ti on given
at the end of the three-month module constitutes the
primary mode o f evaluation. Partici pants are also required to demo nstrate in oth er ways sophistica tio n in
communicating with both lay public a nd fi na nce experts
a bout the effecti ve ness o f presen t fi sca l sys te ms an d
trade-offs invo lved in various reform proposa ls.

JACK W. OS M AN
ASSOCIATE
NATIONAL LECTURER
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DONALD R. WINKLER
ASSOCIATE
N ATIO NA L LECTURER

Managing the Schools

HARVEY e. SCRIBNER
SENIOR NATIONAl. LECTURER

General Description. This study area emphasizes
development of management skills and analysis of
administrator behavior. The term managing the schools
was used in preference to administering the schools because it focuses on the responsibility of school administrators
in directing school resources for the improvement of
children's education. The national lecturers th e refore
focus on the role of the school leader within a societal
context. They do not consider such questions as time
management or cardinal administrative principles. They
discuss general concepts derived from organization
theory, personnel management, and decision theory

within a framework of organization leadership. Decisionmaking skills such as planning technology, event calendars,
and information systems form one focus of the study area
developed in accordance with the special concerns of
each cluster. Mobilizing resources and support are given
thorough consideration, including such aspects as relationships with school boards, risk-taking, change and resistance
to change, and communication with a variety of publics.
Administration skills fonn the third general area of study.
21

Delegation , personnel management , and providing opportunities for staff development are discussed under
this heading. Three contemporary issues of management
are discussed: I) organizational constraints and innovation
strategies; 2) negotiations; and 3) budgeting and control
systems. Clusters are encouraged to involve local resource
people in specific concerns such as parent participation
and mandated accountability programs.
Instructional Methods and Materials. The national
lecturers are experienced school administrators who
have demonstrated that they can mobilize resources and
stimulate change in educational systems. They raise
questions a bout the alternative leadership roles available
to participants by discussing large management issues
such as decentralization, planning and budgeting systems,
citizens' councils and collective bargaining. Readings
focus on the role of leadership in complex organizations.
These include Herbert Simon's "Organizations" and
Peter Blau's "Formal Organizations" which deal with the
relevant disciplines of sociology and economics.
Evaluation Process. Participants are required to
demonstrate ability to provide a sophisticated analysis of
an actual management decision in which they have been
instrumentall y involved.

GORDON McANDREW
ASSOCIATE
NATlONAI. LECTURER
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AU~EY

MCCUTCHEON

ASSOCIATE

NATIONAL LECTURER

Resources for Improving Education

MARIO FANTINI
SENIOR NATIONAL LECTURER

General Description. Traditionally, resources for
educating children have been narrowly conceived. There
have been exceptions, but in general education resources

have been defined exclusively as professionally trained
teachers utilizing public funds in classrooms. Allocation
of existing resources within this narrow framework remains
a major task of school administrators. But educational

leadership IOday requires specific attention to developing
broader concepts of resources as well as ways of putting
them together to work for students. This study area asks
participants to rethink the role of public schools within a
comprehensive framework in which education is seen as

an integral part of an overall human resource system
with a focus on providing resources necessary for children
and youth to learn. For purposes of thi s study area, the
school is viewed as one part of a comprehensive service

delivery system within the community and as a potential
catalytic agent for mobilizing resources in behalf of
23

children. Admini strators have considerable opportunity
to exercise leadership roles in identirying and integrating

resources for education. This study area explores the
concepts, issues and procedures of resource development
and application rrom their point or view. It directly assaults

the one-role view of school administrators and assists
them in breaking out of it in severa l ways. The national
lecturers promote an awareness of the range of human

and material resources available and indicate how they
can be used and evaluated. Major plans aimed at linking

resources to the educational needs of students are stud ied.
Alternative leadership roles are a lso considered within a
range or possible proressional roles to help participants
develop their personal administrative style.

In structional Methods and Materials. The bu lk or the
assigned readings explores operating systems or resouraes
that appear to hold promise and systems still in the design
stage. Resources in local school systems are explored
through cluste r activities. Participants them selves design

a plan focusing on a new dimension of resou rce utilization
aimed at improving education in a specific setting. Such
plans may involve new conceptualization of potential
resources, the working or linkages between schools and

other public and private agencies, and attention to new
so urces or financial s upport.

Evaluation Process . Participant s are expected to

demonstrate competency in strengthening inst itutional
relatio nships between the sc hools and agencies in their

communities, to reflect critically on their effectiveness in
accomplishing this task, and to relate the implications to
24

public policy issues at the national leveL They demonstrate
such competency by developing and implementing a
" mini delivery system."

NATHANI EL BLACKMAN
ASSOCIATE
NATIONAL LECTURER

AN ITA MOSES
ASSOCIATE
NA110NAL LECTURER

Supervision

MORRIS L. COGAN
SENIOR NATIONAL LECTURER

General Description. This study area focuses on the
function of supervision in the schools. Often by default,
school administrators must see that the supervisory function is performed. All too often, the school principal or
25

other administrator on whom the responsibility faUs has
no special competence or resources to bring to the problem.
The task is made more difficult in education because no
extrinsic rewards are offered for providing leadership
through supervision. This study area therefore devotes
attention to examining the intrinsic rewards of teaching,
group processes, interpersonal relations, understanding

personalities, and learning theories in which human
motivation stems from self-actualization . The national
lecturers ana lyze major approaches to supervision in

education. The senior national lecturer devotes most of
his energies to assisting participants in gaining a perspective on the function of supervision, the variety of
theoretical an d pragmatic approaches, and possible
futures for superv ision and supervisors in education. The
associate lecturers continue the se theme s and develop
experiences related specifically to interests expressed by
the clusters.
Instructional Methods and Materials. Selecting from a
broad range of su pervision topics such as theory and
diagnostic supervision, each participant signs on to master
units representing certain skills. By requiring each participant to declare self-expectation s and by requiring
each duster to make decisions aboullhe contributions of

the national lecturers, the supervis ion study area makes
explicit the joint responsibility of participant, cluster, and
lecturer in the Nova Ed.D. Program of instruction . The
study guide provides theoretical considerations, relevant

research and experimental findings, mastery exercises to
dev elop skill s and comprehension, and assessment
techniques appropriate to each cluster. Assigned readings
su pplement ot her di scussions of historical perspective,
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comparative analysis of idea-type models of supervision,
and contemporary criticism of the superv isory function.

Evaluation Process . Early in the study of supervision, a
self-assessment is made of areas of greatest need. Reading
assignments and exercises are then based on these assessments. Procedures are included for evaluating participants'
growth in the competencies covered. In addition to completing modules and gaining a sound unde rstainding of
general techniques and procedures of supervision in
education, participants are required to demonstrate that
they can prepare a convincing critique of an approach
they select.

DAVID w. CHAMPAGNE
ASSOCIATE
NATIONAL LECTURER

RICHARD GOLDMAN
ASSOCIATE
NATIONAL LECTURER

JOHN L MORGAN
ASSOCIATE
NATIONAL LECTURER
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Technology and Systems Management

Ie.
"

RICHARD WILLARD
SENIOR NATIONAL LECTURER

General Description. The universe of education technology
today encompasses blackboards and satellites, lecture halls
and computer-assisted instruction. Educational technology
stands at different points of development or implementation
in different school systems. For example, some school
systems are already making use of cable TV whereas it is
under development or not yet contemplated in others.
The future holds promise of many more applications of
technology to education. This study area has therefore
been conceived along two time dimensions- present and
future. The conceptual framework of the study area
implies that it is possible through technology to do many
things but that they are not all desirable. Consequently,
the study area turns the traditional education technology
paradigm on its head. Instead of aSking: "What can
technology help us to do?" the question becomes: "What
does the availability of technology help us understand
about our educational goals and procedures?" Participants
develop analytic skills that will help them appraise each

28

new developmen t as it arrives on the scene wi th a view
towa rd decidin g wh en it is appropriate ror use in the ir
schools. The y are not expected to become edu ca tional
technologists. Nor are they expected to kn ow about all
ro rms ortechnology. A rew exa m ples are used to develop
procedures ror coping with a ny te chn o logy. The stu dy
area seeks to develop analytic paradigms by ooncentrating on
three significant tech nologies: computers, video-technology,
and instructi onal sys tems. Hav in g explo red the present

state of th e art, participants then examine the decision
processes related to in troduc tion or specifi c techniques
in thei r schools or systems. Thi s invol ves an examination
of the information on which adoption proced ures are
based , popular and proressiona l expectatio ns ror th e
technology, the extent to which evaluative data is available
and utilized , and the rocus or the decision with in the
system. The study area is not intended to roster devotion
to any single technology but to help participants gra pple
with fundamental questi ons of educati on raised most
critically when considering technologically dependent
opportunities to modiry our pedagogy.
Instructional Methods and Materials. This stud y a rea
is highly indiv idu alizcd. Eac h participa nt is expected to
develop an inventory or technologies used in his school
system. Included IS th e creation or a catalog or applica tions

in two categories: machine or hardware technology and
systems o r softwa re technol ogy. Each participan t then
selects a small number o r these applicat ions ror rurther
stu dy. Under guidanoe or the national lecturers, he develops
a bi bli ogra ph y ro r th e techn o logy und e r review an d

examines the history of its introduction and implementation
in the system . Foll owing a critical review or th e planning
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and implementation of one form of technology, the
participant then makes sev eral judgments. He mu st
decide how to improve the planning process, determine if
the uses are worthwhile, and address the question of how
to improve application. The participant must also describe

what administrative action he believes will foster improve d use of the techn ology selected for examination.
Evaluation Process. Each participant is expected to
demonstrate that he has acquired the necessary knowledge to
be critical of the technology he selected for study. Participants must give evidence of a carefully reasoned
assessment of application and implementation and show
th a t they have carefully determined what action should

be taken to improve its use in their school system .

BRIAN BRIGHTLY
ASSOCIATE

NATIONAl LECTURER
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RALPH ME LARAGNO

ASSOCl ....TE
NATIOfIIAL LECTU'lEA

Study Guides

Nova lecturers have de veloped a variety of teaching
methods. These include presentatio ns by lect urers,
study guides, cluster discussions, general readings, cassette tapes, and a video-tape overview of each subject
area. For each of th e eight study areas, a speci al guide
has been prepared . The guides provide participants a
resource for gaining access to the burgeoning literature

within the di sciplines and the behavi oral scie nces, in
general, and a contextual resource for interpreting the
literature. Study guides ca ll attention to the major
moral, theoretical , and research questi ons within the

study area and to the implications of new develo pments
within the field. Participants are provided a copy of the
latest guide available during their three years of involvement with a given stud y area. The guides are
written by the senior national lecturer o r prepared under
his direction . Over a period of lime , the lectu rers have

developed se veral distin ct app roaches to th e study
guides, dependin g on the subject. For example, in the
case of Educational Policy Sys tem s and Ma naging the
School s, the guides synthesize large amount s of substantive knowledge, th eo ry, concepts, and resea rch into
an introduction to the di scipline. In the case of Supervision, a programmed g uide has been prepared in which
the participant assesses his needs and interests and is
then directed to specifi c substanti ve information, exercises and proced ures for self-evaluation. In Educalional Finance, extensive use is made of au dio-cassettes
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because of the changing nature of the subject matter.
Technology utilizes a guide presenting an integrated
point of view about a general theoretical approach.

STUDY AREA

Curriculum
Development

LAST REVISED

AUTHOR

Evaluation
Finance

LouisJ. Rubin
Laurence
November, 1975 Iannaccone
January, 1975 Michael Scriven
October,1974 James Guthrie

Managing 1he
Schools

January, 1976

Harvey Scribner

Resources for
Improving
Education
Supervision

Under revision
October, 1974

Mario Fantini
David Champagne
John Morgan

Under revision

Richard Willard

Education Policy
Systems

April, 1973

Technology and
Systems
Management
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SAMUEL 0 , KAYLIN
DIR.ECTOR OF PRACTICUMS _ __

A Mechanism for Professional Development
The Nova practicum is an important component of
the instructional program. It is desig ned to offer a rich·
ness of experience, training, and skills development not
previously available in a program for educational administrators. The Nova Ed.D. Program for Educational
Leaders defines a practicum as "an action taken to im·
prove an educational sys tem." It is an exerci se in prob·
lem-solving in a real·school se tting and provides a
learning as well as a doing experience. A practicum
may, and often must. involve resea rch, but it is not
purely a research project. In a praclicum. research is
always a preliminary to action. As a lea rning experience.
a practicum uses a participant's intellectual reso urces
to enlarge hi s or her leadership skills and administrative
competence and, at the same time. to advance the stand·
ards of public education. If Nova participants succeed
in i'dentifying problems that require solutions, devising
strategies for their solution, imptememing those strategies and demonstrating whether they succeeded in
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achieving their o bjectives, then they will ha ve sharpened
their leadership sk ills. They will have done so in fact,
not in theory.
The relationship of practicums to other components
of the Nova programs tends to be informal and reciproca\. Concepts developed in the Nova study areas and
through the Summer Institutes are applied by participants throu gh their practicum efforts. Ex periences are
gained in praclicums work which enrich participants'
perceptions of the concerns of the stud y areas and the
Summer Ins titutes.

The output of a practicum may be a product or a process. BUl the practicum is incomplete until that output is
inserted into or adopted by the system . The practicum
sequence comprises a series of efforts graduated in
difficulty and complexity which th e participant must
carry out in a specified order. The se efforts are mon-

itored by the practicu ms staff, acting in a collegial role,
to develop facility with the practicum as a problemsolving technique. Before any action is taken, the participant is required to develop, and submit for approval,
a proposal in a prescribed format. Evaluation of proposals by the practicums staft· is critical to the success
of the practicums program. A participant may be
required to rewrite a proposal until it provides an acceptab le design for the practicum effort. After the partiCipant has pe rformed a practicum , a report ofth. effort
is required for evaluation and grading by the Nova
staff. It also serves as a vehicle to improve the ability to
write clearly and to apply the scientific methods of solving problem s. But the practicum cannot terminate with

a report. The res ult must be a changed educational
operation - a legacy 10 education.
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The Practicum Sequence
During the first year, participants engage in a Prac-

ticums Laboratory which includes practice in writing
critiques of proposals for practicums , the preparation of
a proposal for a nine-month Introductory Practicum,
the carrying out of that practicum, and the writing of a
report about it. In the Introductory Practicum, major
attention is paid to the process of performing a practicum
although a product is also required. By the time a participant en ters the second year of the program, he or
she should be ready to go on to the performance of a
substantial action that brings about significant improve·
ment in an educational situation or system . The secondyear practicum is an effort performed by a small group
- a task force assembled to accomplish a specified job.
Emphasis is placed on the accountability of individuals
in the performance of the team effort. From the outset,
cluster members are expected to discuss problems encountered in their schools and systems and to identify
problems of common concern. These discussions should
result in plans to perform practicums as team efforts.
The third-year practicum is an individual effort to

achieve a major improvement in an educational system
or situation .

•

Instructional Methods and Materials
The study area of Evaluation has specific application
to the performance of practicums, and participants are
required to read the study guide in Evaluation at the
outset regard less of the sequence in which the study
area is presented to him by the national lecturers.
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Two manuals "Pract icum s" and "Writing Practicum
Repon" - served t he first 32 clusters as g uides in formulating practicu l11 proposals, performing the work,
evaluating the results, and presenting report s. An extensive revision combining the two documents is now
furnished Group II clusters. A video tape, " What Is a
Practicum?" has also bee n produced to rei nforce the
message of the manuals. It forms an essential part of th e
permanent library of every cluster. A second video
ta pe, "Let's Anal yze a Practicum Pro posa l," together
with supporting material for analysis, has also been produced as part of the Practicums Laboratory instrumentation.
An extensive file ofpracticum proposals is maintained
for individual assignment to participaI1ls in Group II
clusters. Partici pants write critiques of these proposa ls.
The critiques, in turn , are evaluated by the practicums
staff. In this conn ecti on, a set of study packets has been
developed to help pa rticipants focu s o n conceptualizing
problems, demonstra ting needs, and creating feasible
solutions to problems.
A growing library of practicum repons is maintained
at Nova. These materials are being classified and indexed. The practicum reports are also be ing integrated
with an information retrieval system now being developed to provide access to the U.S. Office of Education's
ER IC (Educationa l Resources Information Center)
system and other so urces. The 197 5 Summer Institute
held workshops intended to train Nova participants in
information retrieval in conjunct ion with a microfiche
dissemination system . Using ERIC, participa nts examined rela tionships among needs, resources and change
as a linkage process.
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Evaluation of Practicums
Evaluation of practicums is the responsibility of the

Nova praclicums staff. The shared expertise of these
full-time and part-lime reviewers permits them to give
guidance to all Nova participants through analyses of
proposals and the s haping of problem-solving procedures. Every practicum document is reviewed in detail by
one or more members of the reviewing staff and further
reviewed by the Director ofPracticums who may modify,

reject, or endorse a review of the others. An appeals
procedure is available if a participant exhausts all
possibilities of obtaining a favorable review through
the internal reviewing process.

Impact on Education

J

Although the practicum report itself is a by-product
of the practicums process, it is an important by-product.
It has value not only as a record but as a resource for
the entire educational community. Real-life problem s
addressed are typical of problems admini strators face
all over the country. An administralOf in a district a
thousand miles away from the site orthe practicum may
find it useful in solving a similar problem in his school
system. A complete file of practicum reports is being
maintained in a Practicum Library at Nova. All reports
except a handful considered confidential are available
for examination. Selected practicums considered to
have national interest are being fed into the ERIC computer retrieval system as resource material s for educators
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everywhere. With several thousand practicums completed or in process, Nova practicums have already had
an impact on the efficiency of schools and school systems
and on the quality of education. The Gatekeeper's Ga zelle, Vol. 5, No. I, 1975-76, describes some 45 prac-

ticums which represents the first in a series of selected
practicums which will appear in subsequent editions of

the Gazelle.
A presumed result of performing a practicum in a
real-life setting is th at the practitioner will bring to bear
upon the problem all the appropriate administrative
and leadership skills at his command. In order to obtain
greater impact on the quality of education, a pilot pro-

ject is being carried out which would intergrate selfevaluation of practicum efforts with the results obtained
by means of the Educational Leadership Appraisal,
(ELA), another major effort of the Nova Ed.D. Program
described elsewhere in this bulletin.
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OAVIO FLIGHT. ASSOCIATE
IN PRACTICUMS

MURRAY HEYERT. ADMINISTRATIVE
ASSOCIATE IN PRACTICUMS

MELVIN H. TEIIINIS , AQ.JUNCT
PRACTICUM REVIEWER

JETHR O TOOMER , .-.oJUNCT
PRACTICUM REVIEWER

Assisting the Practicums Staff

SUZANNE KELLEY
PRINCIPAL ASSISTANT

SUZANNE MOAESE
SECRETARIAL ASSISTANT
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WILLIAM R . MARTIN
COOROI NATOR
SUMMER INSTITUTE 19 75

The third and final element in the instructional pro-

gram , the Summer Institute, was conceived as a way of
provid ing a nati onal perspective for participants-one
o f the major goa ls of the program.
The Institutes, he ld fo r eight days eve ry summe r
usually in the vicinity of Nova University, provide this
off-campus program with a natio nal "campus." Daily

meetings, di scussions, and prese ntations provide a forum
for face-t o-face sharing o f experience, ex perti se, and

differing viewpoints on matters of primary conce rn to
school com mun ities across the coun try. Resource people
are brought to th e Institu tes not j ust to lecture form ally
but also to be ava ilable for individual discussion wit h
pa rt icipants. Pa rticipants meet people a nd ideas that

are shaping education and society. Interaction of participants and the desired nati onal viewpoint are fostered
through the mechanism of nati o nal clusters- a regroup-

ing oflocal cluster members into an array of new workin g
teams. A dive rsit y of regional, cosmopolitan, and provi ncial views is brought 1O bear on issues and problems.
National clusters foste r collegial rela tionships a mo ng
participants across the boundaries o f th eir loca l cluste rs
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and, indeed, across the nation. These nationwide links
among clusters and individual participants broaden
communication on a regional basis. They also help
people from various geographical areas build bridges
to one another and develop resources which can then be
used as sources of information and even jOb-placement assistance.
The themes and activit ies of the Institute change from
year to year, but one procedure has become a tradition.
Participants are utilized in id entifying relevant topics
and selecting presenters. They meet and introduce the
presenters, chair discussions and organ ize and direct
the activities of national clusters or task groups. This
enhances the evaluation function of the In stitutes which
takes place on several levels. In a free-flow of ideas vital
to healthy functioning of Nova's open system, the Institutes provide Nova staff with a compendium of participant views and attitudes.
Each Nova participant must attend two Summer
In stitut es during his involvement in the program. Attendance is required but no credit is given for the experience. Participants are responsible for th eir own travel
and living expenses in attending the Institute. There are
no Institute fees.
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PeJ"SODS Working With Participants at Institutes*
EDUCATION USA-1972
Stephen Browning, Esq.
lawyer's Committee for Civil
Rights Under Law
Washington , D.C.

Judith Fiedler
Office of Institutional
Educational Research
University of Washington,
Seattle

Antonia Chayes
Cambridge, Massachusetts
Convention Delegate
Member of Democratic
Platform Committee

The Honorable Charles Frankel
Professor of Philosophy
Columbia University, New York

Donald L. Conrad
Di rector of Negotiations
National Education
Association

The Honorable
D. Robert Graham
State Senator
Florida Legislature

Edmund Gordon, Director
The Honorable Shirley Chisholm National Center for Research
and Information on Equal
Member, House of
Education Opportunity
Representatives
Teachers College, Columbia
United States Congress

H. Glenn Davis
Edward T. Ladd
State Department of Education Professor of Education
California
Emeroy University , Atlanta
Richard deLone
Assistant Commissioner for
Drug Education and Training
New York City
Ernest Dichter, President
Institute for Motivational
Research
Croton-On-Hudson, New York

Myron Lieberman, Director
Teacher Leadership Program
City University of New York
Raymond Moore
Chief Executive Officer
Hewitt Research Corporation
Berrien Springs , Michigan

James A. Papke
Professor of Economics
Fred Fiedler, Director
Organizational Research Group Graduate School of Industrial
Administration
University of Washington,
Purdue University
Seattle

-Titles and affiliations as of the date
of service with an Institute.
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Paul Plath
Phoenix Union High School ,
Arizona
Republican National Platform
Committee

Michael Sexton
University of Iowa
Mark Shedd
Visiting Lecturer
Harvard and Yale

Daniel Sanders
Executive Director
United Teachers of New York

EDUCATION USA-1973
Mary M. Emmons, Director
David Ahf
Digital Equipment Corporation Funding Sources
Clearinghouse , Inc.
Maynard, Massachusetts
Chicago, illinois
Stephen K. Bailey,
Donald A. Erickson,
Vice President
Professor of Education
American Council for Education
University of Chicago
Washington, D.C.
Medill Ba ir, Executive Director Marcus A. Foster
Superintendent of Schools
Education Collaborative for
Oakland, California
Greater Boston
Cambridge, Massachusetts
Richard Gilmore,
Senior Vice President
Richard H. Bell, Director
Girard Bank
Learning Technology Center
Philadelphia, Pennsylvania
Nova University
Charles S. Benson
Professor of Educat ion
University 01 California

Robert L. Green, Professor
Educational Psychology
Michigan State University

James P. Brieling
institute for Behavioral
Research
Silver Spring, Maryland

Merri/ Ha rmin, Professor of
Education
Southern illinois University

B. Ward Deutschman,
Associate Director
New York Institute of
Technology
Old Westbury, New York

Herold C. Hunt, Professor of
Education Emeritus
Gutman Library
Cambridge , Massachusetts
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John J. Kampsnider
Professor of Public Personnel
Services
Florida Atlantic University
Kenneth Komoski, President
and Director
Educational Products
Information Exchange
Institute
New York , New York
Elizabeth Duncan Koontz
Director of Human Resources
State of North Carolina

Harvey Pollack, Director
Learn ing Management and
Resources Center
New York Institute of
Technology
Old Westbury , New York
Honorable Albert H. Quie
Rayburn House Office Bu ildi ng
Washington , D.C .
Donald Quinn , Director of
Communications
Citizens Conference on State
Legislatures
Kansas City , Missouri

Larry Margolis, Executive
Director
Citizens Conference on State
Legislatures
Kansas City, Missouri

Jack Robertson
Professor of Teacher Education
New York City University
New York , New York

Marion McGhehey, Executive
Director of the Kansas
Association of School Boards
Topeka, Kansas

Robert S. Ruskin
Professor of Psychology
Georgetown University
Washington , D.C.

Doil Montgomery
Co ~ Director , Biofeedback
Laboratory
Nova University

Alexander Schure, Chancellor
Nova University
New York Institute of
Technology
Old Westbury , New York

Anthony J. Morley, Principal
Southeast Alternative Free
School
Minneapolis, Minnesota
Tom Neal
Education Commission of the
States
Denver, Colorado
Thomas F. Pettigrew
Professor of Social Psychology
Harvard University
Cambridge, Massachusetts
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Harvey B. Scribner
Professor of Education
University of Massachusetts
Amherst, Massachusetts
David S . Seeley, Director
Public Education Association
New York , New York

Gordon W. Sweet, Executive
Secretary
Commission on Colleges
Atlanta, Georg ia
James B. Taylor
Deputy Superintendent of
Schools
Los Angeles, California

George Weber
Council for Basic Education
Washington, D.C.
Joseph K. Young, Jr.
Executive Director
National Advisory Council on
Education Professions
Washington, D.C .

EDUCATION USA-1974
Alan Abeson
Council for Exceptional
Chi ldren
Reston, Virginia

Todd Clark
Constitutional Rights
Foundation
Los Angeles , California

Stanley Ahmann
Education Commission of
the States
Denver, Colo rado

Luverne Cunningham
Education Task Force
Detroit, Michigan

Harold Becker
The Futures Group
Glastonburg, Connecticut

Don Davies
Institute for Responsive
Education
New Haven , Connecticut

Robert Binswanger
Allan Ellis
National Institute for Education Education Research
Department of Health,
Corporation
Education and Welfare
Watertown , Massachusetts
Washington, D.C .
Roy Fairfield
James Burk
Union Graduate School
Yellow Springs, Ohio
Fox Chapel Area School
District
Alan Ferris
Pittsburgh, Pennsylvania
Advanced Management
Research
Dan Candee
Scarsdale, New York
Laboratory of Human
Development
Car Foster
Cambridge, Massachusetts
Theodore Roosevelt School
Louisville, Kentucky
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Norman Gevanthor
Lecturer on Theatre
Arlington, Virginia

Susanne Martinez
Youth Law Center
San Francisco, California

Maurice Gibbons
Simon Frasier University
Vancouver, British Columbia

Harold Morse
AppJachian Regional
Commission
Washington, D.C.

Glen Hoffman
Office of Education
San Jose, California
Cyril O. Houle
University of Chicago
Chicago, Illinois
Roger Kaufman
Graduate School of Human
Behavior
United States International
University
San Diego, California

Eugene McLoone
University of Maryland
College Park, Maryland
Bruce McPherson
Consortium for Educational
Leadership
Chicago, Illi nois
Robert O'Kane
University of North Carolina
Greensboro, North Carolina

Charles Kenney
Santa Ana Unified Dist rict
Santa Ana, California

Columbus Salley
Consortium for Educational
Leadership
Chicago, Illinois

Dan Lortie
University of Chicago
Chicago, Illinois

Peggy Sanday
University of Pennsylvania
Philadelphia, Pennsylvania

Gene I. Maeroff
New York Times
New York, New York

Winston Turner
River Terrace Elementa ry
School
Washington, D.C.

Alex Marsh
Departmen t of Biologica l
SCiences
Florida AtlantiC University
Boca Raton , Florida
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EDUCATION USA-1975
Earl Anderson
Metropo litan Admin istrative
Service Center
Portland, Oregon
Michael Apple
Department of Curriculum
and Instruction
University of Wiseonsi n
Madison, Wisconsin

Lorraine Hayes Brown
Alternative Programs Office
Phi ladelphia , Pennsylvania

Barbara Heyns
University of Cal ifornia
Berkeley, California
Jackquefine Hinchey
Dade County Art Supervisor
Miam i , Florida
Da vid L. K irp
University of California
Berkeley. California
Richard J. Lavin
Merrimack Education Center
Chelmsford, Massachusetts

Carl J. Dolce
John H. Martin
School of Education
North Carolina State University Initial Teaching Alphabet
Foundation
Raleigh , North Carolina
New York, New York
Benjamin Dowd, Dean
Thomas Kendal Minter
College of Education
Superintendent of Schools
University of North Alabama
Wilm ington, Delaware
Florence, Alabama
Junius Eddy
Consultant for the Arts
New York, New York

Robert G. Newby
Wayne State University
Detroit, Michigan

Ruth Foreman
North Miami Playhouse , Inc.
Miami, Florida

Erika D. Passantino
Researc h Coordinator
Bethesda, Maryland

Mary Ellen Goodman
Academy for Educational
Development
New York, New York

Richard S. Passantino
Architect
Bethesda, Maryland

Richard Graham, President
Goddard College
Plainfield, Vermont

Robert S. Piatt
South Allegheny School District
McKeesport, Pennsylvania
Jean E. Sanders
Merrimack Education Center
Chelmsford, Massacf1usetts
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Drawing in part on techniques that have been successfully employed in industry and government for two
decades. ELA appraises the administrator along 23
leadership dimensions. These are grouped into broad
categories of management and organization, communication, problem solving, task orientation, and interpersonal qualities. Behavior along the leadership
dimensions is elicited through a series of individual and
group exercises, simulations, role-playing tasks, analysis problems, interviews and writing and speaking assignments designed to approximate the problems and
challenges encountered by school administrators. A
team of appraisers at the Boston headquarters of Educational Research Corporation studies the tapes and
written materials and produces a behavior inventory.
The findings of the various instruments are shared
with the Nova candidates to aid them in self-appraisal
and point them toward making maximum use of the
program for self-improvement. Information gained
through ELA has potential for improving Nova's program offerings in substantive and practicum areas and
leading participants toward self-improvement.
In addition to providing diagnostic information for
individual participants, ELA holds promise for influencing leader behavior, for adding to the base of information on educational leadership, and formulating
programs for school administrators. It is also hoped that
ELA will become a rich source of data that can be utilized nationally by school systems for effective management staffing, staff development, and job assignment.
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Requirements for Enrollment
Participants with intellectual ability and a penchant for
action are sought for the National Ed.D. Program for
Educational Leaders. Based on formal learning and
professional experience, admission standards are no less
rigorous than those of traditional doctorate-granting
institutions, but they have been developed to carry out
the special Objectives of the Nova progarm. Accordingly,
a candidate must be employed in an educational administrative position and show leadership potential. An
applicant must have a school administration license or
other credentials, a master's degree from an accredited
institution, and three letters of recommendation from
persons familiar with hi s or her performance in the administrative position. Because the program is not designed to train "potential" leaders in educational
administration but instead focuses on developing present leaders, it is not open to teachers or other non-

administrative personnel. Academic transcri pts of the
applicant's prior college-level record must be sent directly from the institution awarding the degree, and the
applicant is required to submit a satisfactory resume of
a recent task imvolvement. A "Statement of Educational
Philosophy," and a statement on career plans and expectations are also required cfeach candidate.
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Costs

It is anticipated that most students will complete the
doctorate program in three years. The tuition fee of
$2,000 per year must be paid for each of the three yea rs
by every candidate. Although they are expected to complete the program in three years, candidates are allowed
up to four years. Charges beyond the third year are

based on services rendered to each participant.

Schedule of Payments. Two schedules are available.
The first gives a discount of $ 100 to persons making
payment in advance, thus making total tuition $1900
per year. The second method arranges three partial payments of $600.00 each payable at the time of the first
official cluster meeting, and after the fourth and eighth
months. (Use of this plan involves a $25.00 service charge
with the fourth- and eighth-month payment.) Each plan
requires that a $200 deposit and a $25.00 application fee
be paid at the time application is made. During the
second and third years, the first payment is $800.00, and
a $15.00 registration fee replaces the application fee.
A description of Group II payment schedules follows:
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Payment Schedule for Group II Clusters -;:Tuition-$2000 per year
FIRST YEAR

AMOUNT
To be paid by new
applicants before
the first
cluster meeting.

$ 25.00 Application fee
refundable only if
cluster does
not form .
$200.00 Deposit with
application
refundable if
applicant
does not
begin program.
$600.00 Tuition to be paid
before first official
cluster meeting .

--Total $825.00
To be paid on or
before the 15th day of
the fourth month
following the first
cluster meeting .

$600.00 Tuition
$ 25.00 Service charge

Total $625.00
To be paid on or
before 15th day of
the eighth month
following the first
cluster meeting .

$600.00 Tuition
$ 25.00 Service charge

Total $625.00
*A Gro up II cluster is an y Edu cational Leaders cluster which was formed
after September " 1974.
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SECOND and THIRD YEARS

AMOUNT
To be paid by

$ 15.00 Registration fee

returning
participants before

$800.00 Tuition to be paid

Ihe lirst

before first official
cluster meeting .

cluster meeting .

Total $815.00
To be paid on or
before 15th day of
the fourth month
following the first
cluster meeting .

$600.00 Tuition
$ 25 .00 Service charge

Total $625.00
To be paid on or
before 15th day of
the eighth month
following the first
cluster meeting .

$600.00 Tuition
$ 25.00 Service charge

Total $625.00

S4

DISCOUNT FOR PRE-PAYMENT
A Group II participant may pay the entire year 's tuition and
fees before the first cluster meeting to receive a discount
of $100.00, and avoid paying the $50.00 service charge.

LATE FEES
All payments must be consummated according to this
schedule. No exceptions will be made for delayed loan
applications. A late payment penalty of $50.00 will be
assessed each time a payment date is missed .

REFUNDS
If a participant has not notified the Registrar of his resignation by the first meeting of the module, he will be liable
for tuition and fees for that module.

Persons paying the total tuition prior to the start of the
first module, and withdrawing from the program, will be
entitled to a refund based on the partial payment schedule:
withdrawal before the due date of the second paymentGroup II Refund $1 ,200; withdrawal before the due date
of the third payment-Group II Refund $600.

If an application is rejected. the applicant will be refunded
all monies except the $25.00 application fee .
IF A CLUSTER FAILS TO FORM IN THE PARTICIPANT'S
GEOGRAPHIC AREA, ALL MONIES WILL BE RETURNED.
A participant with a grievance with respect to payment of
tuition and fees may appeal to a board comprising the
Comptroller, the Registrar and a Representative of
the President.

FEES FOR FOURTH-YEAR SERVICES
Although the National Ed.D. Program is a three-year
program , some participants may encounter unforseen
obstacles that could prevent completion within the specified three years. The Program , therefore, includes provision for an additional year to permit making up deficiencies
in the substantive or practicum work.
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Schematically the credit system is as follows:
Module Credit System
FIRST YEAR "

Module
Study Areas""

I
B

A

"I

C

Practicums .

Critiques A & B

Introductory Pract icu m

Credits"** ....

9

18

SECOND YEAR
III

Module
Study Areas ..

D

Practicum .

I

E

I

F

Group Practicum

27

Credits .

THIRD YEAR

Module
Study Areas ..
Practicum .

Credits ..

IV

G

I

H

I

Individual Practicum

18

*A " year" is twelve sequential months.
" Study areas are interchangeable for credft purposes. Letters are used
only to indicate that a given study area may receive credit only once.
···Credits are given only for complete modules.
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Transfer of Credits
Because the Nova program is designed as a unique
configuration of acadermc and leadership experiences,
it maintains a "no-credit transfer" policy. Participants
are expected to experience the total program. Because
the Nova program differs in so many fundamental ways
from traditi onal programs, there simply is no equivalent
course work for which credit could be transferred.
Transfer credits are therefore not accepted in fulfillment of Ed.D. requirements.

Evaluation Procedures
Evaluation procedures assure quality control as well
as equity in the treatment of all participants. This national program means the same thing in California as
it does in Florida. All participants must pass all eight
study areas. National lecturers have responsibility for
evaluation of the participants' performance in their
areas. When lecturers of the caliber of those conducting
Nova seminars attest to a participant's competence,
Nova accepts that judgment , as does the rest of the
education community. As described in the section on
study areas, evaluation procedures differ from one area
to another. The common characteristic of the process is
that the lecturers emphasize analytic, interpretive, and
conceptual skills rather than information recall. Instruction and evaluation are both becoming increasingly
process-oriented. Evaluation of practicum proposals
and reports, induding interim reports if required of
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individuals, is performed by the practicums staff in
accordance with criteria set forth in the practicum manuals. Reviewers continually refine their perceptions of
appropriate ways to apply the criteria through informal and formal interaction with one another. The director ofpracticums acts as a quality controller to insure
the application of the same criteria to the evaluation of
all practicum efforts.

Alternative Evaluation Procedure. Participants may
request an alternative evaluation from the Nova staff.
[n such cases, it is the participant's responsibility to
propose and justify the alternative procedure and to
complete it to the satisfaction of the staff. Alternative
procedures are no less difficult than a regular examination. They must result in persuasive evidence of a participant's competency.
Progress Reports. [n addition to the specific evaluations provided for each substantive area and practicum
proposal or report, each candidate is furnished a programatic evaluation at key points in his candidacy. Such
reports serve lO summarize the participant's progress
in relation to the lime available for program oompletion.
Appeals Process. All participants have the right to
appeal actions of national lecturers, practicum reviewers
or the administrative staff of the program. Any appeal
will be weighed publicly before a committee of their
peers in a procedure suggested by participants at a
Nova Summer Institute.
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Applicants to this program are required to be in administrative positions in order to be admitted. The attainment of such a position is evidence of leadership
ability sufficient to deal with conditions as they presently
exist. No subs titute measures presently available can
estimate the potential of persons to obtain such influ-

ential roles. The importance of being in an admirtistrative
slot is further emphasized by the practicum requirements
through which all candidates must carry out real-life
projects for school and school system improvement.
This admissions requirement obviously means that
persons in the program are somewhat older than tra-

ditional program doctoral candidates who ma y have
had liule or no experience in th e schools. In fact, the
average age of Nova candidates at the time of admission

for this degree is 42. (The range is 25 to 60)
If the program were to operate in the sa me manner

as other programs. cand idates would spend a n average
of seven years in attaining the degree, and the average
age on completion would approximate 50; some would
be 60. To handl e this real problem and, we think, to
cure one of the basic ailments in existing programs, the

system is designed to be completed by most administrators in three years. A fourth year is provided (with
minimal service charges) to make possible degree com-

pletion for those who have had personal or program
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problems during the first three years. Permission to continue work beyond the forth year will be granted in only
the most unusual documented situations.
The central difference between this program and the
traditional programs is their focus. Here, the candidate
is required to improve himself on the job. Because of
the symbiotic relationship of career and program, participants are able to be highly productive without competing with one another. All the tasks they perform are
relevant to qualifying for the highest professional degree in education.
A vital aspect of on-the-job performance relates to
completing contracted-for efforts within the time available. The four-year deadline is motivating candidates
to achieve that goal. Graduates testify that one of the
greatest benefits of the program is that they have learned
of the absolute need to manage time effectively, and
they have derived satisfaction from having performed
tasks well and on schedule in both the job and the program.
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Nathaniel Blackman, National Lecturer in Resources for Improving
Education , is Principal of the Chicago Public High School for Metro·
polilan Studies. Within thc Chicago ""PublicSchoo ls he has served as a
classroom teacher. assistant pri ncipal. elementary a nd high school
principal. He has also served on the faculty of Loyola University.
Mr. Blackman has served as a consu ltant on alternative and ope n
schools to the SL Pau l, Minnesota Public School System. the 51. Louis
Public School System, and the Unive rsity of Haw aii.
Mr. Bla ck man earned his B.A., Masters, and Specialist degrees al

DePaul University.
Contact: Chicago Public Schools. 223 N. Michigan. Chicago.lllinois
60601. (312) 641-8187

Brian Brightly. National Lecturer in Technology, is Executive DireclOr
of the Massachusetts Executive Committee for Educational Television.
He has been an actor, stage director. fund raiser and minister. !-lis
graduate degree from Boston University is for work in film and broadcasting. h is grad uate degree from New York Theological Seminary is
for work in community development. He is currently complcting another
graduatc degree, in educational admi nistration. at Boston College. He
serves on the Board of Directors of the Agency for Instructional Television
and the Eastern Educa tional Network. Mr. Brightly will shortly joi n the
Corporatio n for Pu blic Broadcasti ng as special project coordi nator in
Wa shington. D .C.
Contact: Corporation for Public Broadcasting. 1111 16th Street.
N.W .. Washington. D.C. 20036. (202) 293-6160
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David W. Champagne, is a National Lecturer in Supervision. He
received his Ed.D. degree in curriculum and supervislOn from the
University of Pittsburgn , after having obtained a Master of Education
degree from H arvard University and an M.S. from the State Unixcrsity

of New York at Albany. He is an Associate Professor of Education at
the U niversity o f Pittsburgh in the Departm ent of Curriculum and

Supervision. From 1967 to 1970 he was Associate Director of Teacher
Corps in an Urban Intern Program in Pittsburgh. His varied previous
experience included a stin t in 1~63 and 1964 as a Special Instructor for
Harvard University at Aiyetoro . Nigeria, as pan of a U.S.lAI.D.
H arvard contract learn. He was also on the faculty of the State University of New York at Albany and was a scie nce teacher at Ichabod
Crane Central School in upstate New York . The holder of a number
of consultancies, he was in 1972 p lanning consultant for the Human
D evelopment and Parent Involvement Program s of the Pillsburgh
Board of Public Education .
Contact: University of Pittsburgh , School of Educa tion, 4616 Henry
Street, Pittsburgh , Pennsylvania 15213. (412) 624-5464

Morris L. Cogan, Senior National Lecturer in Superv ision, is Professor
of Education at the University o f Pittsburgh . He received a B.A. degree
from Rutgers Unive rsity, a Masters of Eaucation and an Ed.D. degree
from Harvard University. He taught French and English in the Trenton,
New Jersey public schools and has been a member of the faculties of
Rutgers and Harvard . In 1%2 he joined the University of PittSbu rgh .
From 196610 1%8 he was on leave as Program Advisor in Education to
the Ford Foundation in Braz.il. He has received many academ ic honors
including the Harvard Graduate School of Education Prize for
Distincti on in Studies for the Degree of Master of Education . He is an
official representative of the School of Education of PittSburgh to the
Pennsylvania Association of Col leges of Teacher Education . His latest
book , Clinical Supervision, was published in 1973 by Hough ton Mimin
Co mpany , Bosto n. He is the autho r o f numero us Journal art icles and
report ~, papers and addresses, and Chapters and essays in books o n
educatIOn .

Contact : Universi ty of Pittsburgh , School of Education, 4616 Henry
Street, Room 340, PittSburgh , Pennsylvan ia 15260. (412) 624-5469

Elliot Wayne Eisner, a Nationa l Lecturer in Curriculum. is Professor
of Education and Art at the School of Education of Stanfo rd University.
He received a B.A. degree from Roosevelt UniverSity , an M.S. degree
from the Illinois Institute of Technology. In stit ute of Design, and the
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degrees of M.S. in Education and Ph.D. in Education from the University
of Chicago. He was a leacher of art at Carl Shurz High School ,
Chicago., from 1956 to 1958, and at the Laboratory School of the
Universl1Y o f Chicago from 1958 to 1960. He subsequently served on
the faculties of The Ohio State University and the University of
Chicago. He has contributed papers to many conferences and
symposia. Recent papers include , "The Percept ive Eye: Toward A
Reformation of Educational Evaluation ." invited address before the
American Educational Research Association. Hi s most rccent publications are Conflicting Concepfions of Curriculum, with Elizabeth
Vallance (McC'ulcheon Printing Company. Berkeley. 1973) and The
Design and El'Oluafion of Educational Programs.
Contact: Stanford University . School of Education , Stanford,
California 94305 . (4 15) 497· 2100

~arl0 D . Fantini, Senior National Lecturer in Resources for Improving Education. is Professor and Dean of Education at the Slate University of New York at New Paltz. Mr. Fantini has been a teacher and
Director ofSpeciai Projects in the Syracuse (New York) Public Schools.
While a Program Officer with the Ford Foundation he designed the
controversial school decentralization [Ian for New York City. He
served as chief consultant to the Ft. incoln New Town project in
Washin~ton. D.C. Mr. Fantim earned his Ed.D. degree al Harvard
UniversllY·
Public Schools oj" ChOice. (Simon and Schuster, 1974) is his most
recent publication . He is the author of Designing EducaTion for
Tomorro.",. :~ Ciries (with Milton Young : Holt, Reinhart and Winston,
1970): Making Urban Schools Work (Holt, Reinhart. Winston. 1968);
The Disadvantaged: Challenge 10 Education (Harper and Row. 1968).
He is presently preparing Educational Alternalives: A Source Book For
Parellls. Teachers, Swdents alld A dm in.istralOrs.

Contact : State University of New York at New Paltz. New Paltz.
New York 12561. (914) 257-2096

David S. Flight, Associate in Practicums and National Education
Professor. has served as principal. assistant principa1. and teacher in
public elementary and secondary schools in Connecticut. M issouri,
and Illinois. He was principal o f the Lower School althe University of
Chicago Laboratory Schools, and later di rected a pre service and
inservlce teacher preparation program in the Amherst. Massachusetts,
public schools. As professor at the School of Education. University
of Massachusetts. he he ld positions of Director of the Cenler for
Leadership ilnd Administration. and Chairman of the Division of
Educational Planning and Management. While at the UllIversity of
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Massachusetts. he assumed particular responsibility for developing
and supervising the administrative intcrnsnip program in which an
Ed.D. candidates in educational administration were involved. He was
also a dircclOT of th e Consonium for Educational Leadership as well
as professor-in-charge of Consortium training activity o n the University of Massachuscns campus. He was editor of the Ne ....slelfer of the
University Council for Educationa l Administration and assistant
editor of the Educational Adminislrarioll QU(1r1eriy. He did his undergradua te work al the University of Pennsylvania where he was elected
to Ph i Beta Kappa. After master's work a t Teachers College. Columbia
University. he completed his Ph.D. at the Universi ty of Chicago . His
publications include a number of articles on general ed ucational topics.

Richard M. Goldman, a National Lecturer in Supervision, is Associate
Professor, Department of Early Childhood Education, Kent State
University. From 1971· 74, he was an associate professor in the School
of Sodal Work , Haifa University (Israel). He designed the parent
involvement component of the learning Research and Development
Center's Follow Through Model. He received a B.A. degree in history
from the University of"Pimburgh. His M.Ed . and Ph.D. degrees were
awarded at the University of PIttsburgh. H is books include: Teaching
Parents Teaching (Appfcton-Century-Crofts, 1972); Handbook for
Managillg Individualized Learninf!, in file Classroom (Educational
Technology Publications, 1975). He has been a consultant to: the
Israeli Ministry of Education ; the Newington , Conn. public schools;
Metropolitan Applied Research Cen ter.

Contact: Kent State University . Department of Early Childhood
Education, Kent, Ohio 44242. (216) 672-2656

James W. Guthrie, Se nior Natio nal Lecturer in Finance, is an
Associate Professor in the School of Education at the University of
Ca li fornia at Berkeley. He was Deputy Director of the New York State
Education Com mission from 1970 to 1972. Stan ford University
awarded him the degrees of B.A in anthropology. M.A. in education,
and Ph.D. in educatIonal administration. He was selected as an Alfred
North Whitehead Postdoctoral Fellow at Harvard UniverSity. 19691970. His publicat ions include : S chools and InequaliTY , with George B.
Kleindorfer, Henry M. Levin , and Robert T. Stout (Cambrid ge, Mass.:
M.I.T. Press, 1971); New Modelslor American Education, edited with
Edward Wynne (Englewood Cliffs, N.J.: Prentice- Hall, Inc., [971);
and " Wh at the Coleman Reanalysis Didn't Tel! Us" , in Saturday
Review, July 22, [972. He has been a consultan t to the U.S. Commissioner of Education, the Ford Foundation. the Florida Slate Legislature,
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the California State Department of Education, the New York State
Department of EducatIOn and National Urban Coalition among
others. He has served as Educational Specialist to the U.S. Senate ana
was Deputy Director, 1970 to 1972 and Director, Urban Education
Program , School of Education , Un iversity of Cali fornia , Berkeley.

1968 to 197 1.
Mr. Guthrie was elected to the Berkeley Unified District Board of
Education in 1975.
Contact: University of California, School of Education, Berkeley,
California 94720. (415) 642·5353

Murray Heyert, Administrative Assoc iate in Praclicums and National
Education Professor, has been a member of the practicums reviewing
staff of the Natio nal Ed.D. Program si nce J anuary, 1973. Since that
date he has processed more than 1.000 evaluations of Nova practicum
proposals and reports. H is background includes some 30 years as a
writer and editor and as a consultant in publicalions and technical
communications to industry. He is Ihe co-author (wi th S.O. Kaylin )
of the Praclicums Manual (Nova University, 1975), and is the aUlhor
of Summer Institute 73, Educalion USA: issues, concerns, actions
(Nova University, 1973). He has also contributed to various high school
level language arts textbooks, including Pleasure in Literarure.
Advenlures in Living, Projeclion in Literature, and Writing : Unit
Lessons in Composition. He was Director of Curriculum and Course
Development, Electronics Department, New York School of Aircrafl
Instruments, and Director of Publications. Avien, Inc .. New York. N.Y.
He attended the New York University School of Education. and is
licensed for teaching in vocational schools by the New York Department of Education.

Brian Holm, a National Lecturer in Evaluation. has been a teacher of
science. J'hilosop hy, psychology, evaluation in education. informal
logic an biology at Ihe undergraduate level. He received a n A.B.
degree from Augustana College and an kM. degree from Indiana
Unive rsity. Hi s subsequent postgraduate work al fndiana Unive rsity
was in the history and philosophy of science. From 1%610 1%9 he
was an Instructor in the Philosophy Department o f Miami University
(Ohio). From 1961 to 1%5 he was a teaching assistant and a research
assistant at Indiana University. H e served as Director. Humanistic
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Studies Program and member of the Unive rsity Without Walls
Comminee, Goddard College.

Mr. Holm has presented a number of evaluation workshops for
The American Educational Research Association. He is self-employed
as an evaluation consultant.
Contact: RFD 2, Plainfield , Vermont 05667. (802) 454-7132

Laurence Iannaccone, Sen io r National Lecturer in the Education
Policy Systems , is Professor of Education at the University of California, Santa Barbara. Mr. Iannaccone has been a member of the
facultie s of the Ontario Institute for Studies in Education, Harvard,
Claremont Graduate School. Washington University and Teachers
COllege, Columbia.
Mr. Iannaccone has served as a member of the Advisory Board of
the Educational Policy Research Center at Syracuse and as a consulianl
10 the federally supported Experimental Schools Program . He is
presently a member of the National InstilUle for Education's Task
Force o n Educational Governance and Organization . Politics in
Education, (Prenlice H all, 1967), and Politics, Power and Policy: The
Governing of Local School Districts with Frank Lutz, (Charles Merrill
Publish in,g tompany, 1970), are titles representative of his continuing
research mteres!. HIs most recen! publication is a 1974 monograph ,
WIth Peler Cistone, developed for the ER IC Clearing house on Education M an agemenl, The Poli/ics of Education.
H e earne d his B.A. and M.A. degrees in Governmen! at the University of Buffalo, studied Scienza Politica at the University of Florence.
and earned his Ed.D . degree from Teache rs College . Columbia.
Con tact: School of Education. University of California at Santa
Barbara, Santa Barbara , California, 93126 (805) 961-3882

Richard M. Jaeger, a National Lecturer in Evaluation. is Professor in
the College of Education, University of South Florida. He was Director
of the Federal-Stale Developmental Stalf of the Office of the DepU[y
Comml~sioner for Development. U.S . Office of Education. and Chief
of Evaluation Me thodology and of Evaluation Design in the Bureau
of Elementary and Secondary Education . F rom 1965 to 1967 he was a
mathematical statistician in the Mathematics Sciences Department.
Stanford Research Insti tute. Previously he had been a senior research
engineer for General Motors Corpo ration. a mathematical statistician
fo r Philco Corporation, and an analyst and statistician at the Space
Techno logy Laboratories of the Aerospace Corporation. He receIved
a B.A. degree in mathematics from Pepperdine College. Stanford
University awarded him an M.S. degree in mathematical statist ics and
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a Ph. D. degree in educational research. He has been a consultant to
Virginia Polytechnic Institute and State University, Ihe National
Center for Educational Research and Development of the U.S. Office
of Educattion , the Right to Read Pro gram, and the National Center for
Educational Statistics of the U.S. Office of Education and co-director,
American Educational Research Association Training Institute,
Sampling Design and the Statistics of Sampling for Educational Researchers. A book, Evaluative Tools/or Teachers, with Harriet TaJmage,
is in preparation. Mr. Jaeger is President of the Educational Research
AssociatIOn (1976-1977) and editor of the Journal of Educational
Measurement.
Contact: University of South Florida, College of Education, FAO
295 , Tampa, Florida 33620. (8\3) 974-2100
Samuel O. Kaylln, Director of Practicums and National Education
Professor, has been associated with the Nova practicums program
almost since its inception. H e has monitored more than 2,400 practicums and is the author (with Murray Heyert) of the Praclicums
Manual (Nova University , 1975). He is also the author of Writing
Praclictlm ReportS (Nova University, 1973). He has developed problemsolving procedures for business and industry, as in a book of case
studies, of which he was co-author, written for the Harvard Graduate
Business School. He also wrote a book of programmed instruction for
Cornell University, and is the author of numerous studies of basic
industry trends in construction. He was for 30 years the editor of
business publications and was also Director of Publications for an
internatio nal nade association. He received the B.S. degree in social
sciences from The City College , New York, and the M. A. degree in
education from New York University. He was a Lecturer at New York
University from 1950 to 1960. and is an honorary member of Eta
Mu Pi. He has lectured at MiChi gan State University, WIlliam and
Mary, Pennsylvania State University, The City College of New York,
and at numerous business conventions and seminars. He is a former
presiden t of the National Conference of Business Paper Editors.
Alexander I. Law, National Lecturer in Evaluation, is Chief, Office of
Program Evaluation and Research, California Slate Department of
Education . Mr. Law has served as a Psychological Examiner in the
United Stales Army. as a school psychologist in Norwalk, California,
and as Program Director (Western Office) of the National Guidan ce
Testing Program. He has taught data processing and tests and measurement al Stanford Unive rsity and Sacramento State College.
Mr. Law has pu blished a number of evaluation studies for the
California State Department of Education. Amon g them: "State
Preschool Programs," "Compensatory Education In California."
and "Evaluation of ESEA, Title I Projects of California School."
Nova participants will be particularly interested in his study of the
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" Impact of man da ted Evaluation on Education," prepared for
Education Testing Service.
Mr. Law earned his Ed.D. degree in educational psychology at the
University of Southern California.
Contact: California State Department of Education, 721 Capitol
Mall, Sacramento, Californ ia 95814. (916) 445-0297

James B. Macdonald, a National Lecturer in Curriculum is Dis-

tinguished Professor of Education at the University o f orth Carolina.
Mr. Macdonald has been a public school teacher and has served on
the faculties of the Minnesota, Texa~ , Wisco nsi n and London
Universities. He earned his Ph.D. degree at the University of Wisconsin.
Mr. Macdonald is a member of the Executive Council of the
Association for Supervision and Curriculum Development. He was
co-editor and contributor in Education Jor Relevance: The Schools
and Social Change (Houghton Mifflin, 1968), and editor of Social
Perspectives On Reading (International Reading Association Monograph No. 17, 1973). His "Curriculum Development In Relation
to Social and Intellectual Systems" appeared in the 1971 Yearbook
of the Nat ional Society fo r The Study of Educa tio n.
Contact: University of North Carolina, School of Education,
Greensboro, North Caroli na 27412. (919) 379-5624

William R. Martin, Postdoctoral Fellow, is on leave for one year from
the Broward County, Florida School System. He is onc of the first
seven candidates to receive the National Ed.D. degree. He served as
coordinator of the 1975 Summer Institute. As a Postdoctoral Fellow
he will be engaged in research acti vities in collaboration with the
Director in the development of plans for continuing relations between
the graduates of the National Ed.D. Program for Educational Leaders
and"Nova University. During the past twenty-five years he has served
as teacher, dean, assistant principal, principal, and deputy area
superintendent in the public schools of Florida. Hampton Institute
awarded him the B.S. degree and he received the M.A. degree from
Columbia University.

Louis Masotti, a Na tion al Lecturer in the Educati on Policy Systems,

is Professor of Politica l Sc ience and Urban Affairs, and Director of
the Ce nter for Urban Affairs, at No rthwestern University. He has been
a faculty member al Case Western Reserve and Johns Hopk ins
(Bologna, Italy), and a consultant to Los Angeles and Detroit in their
efforts to redesign their education electorial systems. He is the author
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of eleve n books, among the m: Educalion and PaUlics in Suburbia
(Western Reserve Press, 1967), Metropolis in Crisis (Peacock, 1971),
Urbanizorion of (he Suburbs (Sage, 1973) and Urban Policy and Urban
Problems (Lexmgton, 1975). i-lis M.A. and Ph .D. degrees in political
science were earned at Northwestern University .
Contact: No rthw estern
(3 12) 492-3395

University,

Evanston ,

Illinoi s

60201-

Gordon L McAndrew, a Na tional Lect urer in Managing the Schools,

is Supe ri ntenden t of Schools of Gary, Indiana . He was Director of
the Learning Institu te of North Caro lina fro m 1%6 to [%8. and was
Directo r of the North Carolina Advancement School. organized to
co mbat the Stale' s 50 percent d rop-ou t rat e for boy studen ts, from
1964 to 1966. Previously he was an Instructor al the University of
Californ ia at Berkeley; Director of the Interagency Project of the
Oak land California Public Schoo ls; and Coordinator of Secondary
Education and Summer Schools at Oakland. Hi s degrees from the
Universi ty of Cal ifornia at Berkeley are: A.B . with highest honors in
political science ; M.A. in ed ucation; and Ph .D . with conce ntra tio n in
ad min ist ration and c urriculu m. In 1952 and 1953 he did grad ua te work
in compa rative education at the Unive rsity of London .
Contact: 620 E. 10th Place, Gary, Indiana 46402. (2 19) 886-311 1
(Ext 254)

Aubrey V. McCutcheon, a National Lecturer in Managi ng the
Schools, is Executive Deputy Superintendent, Detroit Public Schools.
He is Chairman of th e Labor Relations Law Section of the State Bar
of Michigan ; he is past Chai rman of the Civil Rights Comm ittee
(Detroit Bar Association) and the Industrial Re lations Research
Assoc iation (De troit C hapter). H e serves as a member of the Steeri ng
Commiueeoft he Na tional Urban Coa litions Task Force on Education.
Mr. McCutcheon serves as national cha irman of the large ci ty schoo l
system negotiators and as a heari ng o fficer in cases involving slDdentl
admi nist ration disputes al th e University of MiChigan.
Mr. McC utcheon earned his Juris Doctor De gree at the Detroit
Co llege of Law.

Contact: 5057 Woodw ard
(3 13) 494-1083

Avenue, Detroit. Michigan 48202.

Ralph J. Melaragno, Nationa l Lectu rer in Tech no logy. is a Se nior

Researc h Scientist with System Development Corporati on. e ngaged
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in research and evaluation studies of instruction a! sys tems. He received
a B.A. degree from UCLA , an M.A. degree from Cal ifornia State
University , Los Angeles, and a Ph.D. degree from the University of
Southern California; all his degrees were in psychology. He has
conducted research on programmed instruction , com puter-assisted
inSiruc tion, and the development of instructional syste ms. Recently
he completed a long- range study apply in g educational technology to
the development of a more effective elementary school; the book,
Tutoring WiTh SrudenlS, grew QU! of thai study. He has taught educational research, educa tional psychology, and Instruc tional technology
at Brigham Young University and California State University,
Los Angeles.
Contact: System Development Corpo ration , 2500 Colorado Avenue,
Santa Monica, California 90406. (2 13) 829-75 11

Donald P. Mitchell has been Director of the National Ed. D. Program
for Educational Leaders since its inception in 1972 and became a
Na tiona l Education Professor in 1975. From 1973 to 1975 he was
Professor of Educa tion. He received the Ed.M. and Ed.D. degrees in
ed ucational admi nistration from the Harvard Graduate School of
Education. Prior to joining Nova University he was Director of the
Leadership in Public Education Study for the Academy of Educational
D evelopment. Washington, D.C., and Adjunct Professor, Union
Graduate School. From 1965 to 1970 he was Director of Washington
Inte rnships in Education, Washington , D.C. Previously he was Executive Secretary, New England Sc hool Development Counci l; LeclUrer
in Education. Harvard Graduate School of Educatjon; DirectorTreasurer, Kargman, Mi tchell & Sargent, inc ., a consult in~ oroaniz.ation of New Jersey and Bos ton: and Director, Division of FIeld §tudies
and Research , Rutgers Unive rsity, School of Education, where he
was also an Associa te Professor. Hc was also a principal and teac her
in public schoo ls in Connecticut and Massachusetts. His extensive
consulting ex perience since 1950 in cl udes: planning schools at a ll
levels; various governmental task fo rces and projects for the U.S.
Office of Ed ucatIon and H EW; Director of Swdy of Higher Education
in the Greater Hartford, Connecticut Area; Coo rdinato r, 1962 Study
of State Aid to Education in Massac hu setts; Chairman, New England
Education Data Systems Board of Directors; and New England Board
for the Advancement of School Administratio n.

John L. Morgan, a National Lecturer in Supervision, is Assistant
Professor in Education and a Researc h Associa te at the Learning
Research and Development Center, University of Pittsburgh. H e
received a B.A. degree in elementary education from Califofma State
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College. The University of Pittsburgh awarded him the M.Ed. degree
and the Ph .D. degree in curriculum and supervision. In 1970 and f971
he was Coordinator of Supervision of the Teacher Corps at the Universi [y of Pittsburgh . He has been a consultanl to th e Pittsburgh Board
of Education, the East Allegheny (Pennsylvania) Sc hool District, a nd
the No rth Allegheny (Pennsylvania) School District.
Contact: University of Pitlsburgh, LIS Building, 8th Floor, PitlSburgh, Penn sylvan ia 15213. (412) 614-4863
Anita Moses, National Lecturer in Resources for Improving Education is a member of the Executive Planning Board of the Educational Planning Foundation, New York City. She has served as a
consultant to the New York Ci ty Board of Education, in which capacity
she authored the strategy document, Images o/the Future. Ms. Moses
founded and was Director of the Children's Community Workshop
$chool, a model stressing integration of the society. community, and
school. She has directed a number of child care and development
centers, and community centers.
Since 1972 Ms. Moses has headed the Center for Applied TeaChing,
served as an education consultant in this counlry and in Israel. and
lectured on the Teacher and the Community at the City University of
New York. She has written on the topic of open education in (he
Saturday Reviewl World and o ther publications.
Ms. Mo ses received her education at Brooklyn College and Ihc
University of Chicago.
Contact: 54 W. 88th Street, New York, New York. 10024. (2 12)
799-0477
J ac k W. Os man, a National Lecturer in Finance. is Professor and
Chairman. Department of Economics, San Francisco State University.
San Francisco, California. Rutgers University granted him th e degrees
of B.S .. M.A. , and Ph.D. He has been Visitin o Associate Profe ssor at
the School of Education. Polic) Planning anS Administration al the
University of California at Berkeley. and Assistant Professor at Rutgt!fs.
He IS the au tho r (with Reuben E. Siesinger) of Basic Economics: Proh·
lems. PrinCiples, Policy (McCutchan Publishing Corp .. Berkeley. 1972).
He has been an economic consu ltant for the Master Plan Task Force
on School Finance of the Oakland (Ca !ifomia) U nilled School Distric l.
the New York State Commission on Cost. Quality: and Financmg of
Elementary and Secondary Education (The Flei shman Commission).
the California Coordinatmg Council for Hi gher Education's Costttfectiveness Proj ec t. and the Urban Education Project of the National
Urban Coalition .
Contact: San Francisco State Universi ty. Departm en t uf El.:onomi ..;:-..
1600 Ho lloway Avenue. San Francisco. California 94132. (41 5)
469-1839
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Louis J. Rubin, Senior National Lecturer in Curriculum, is Professor
of Education at the University of lllinois, Urbana. He holds a Master's
degree in Musicology and a Ph.D. degree in Curricu lum from the
University of Ca lifornia at Berkeley.
He has se rved as a visi ting professo r al Emory University, the Uni-

versity of Nebraska , the Umve rsi ty of California, Berkeley, and Stanford University. He has also se rved as Directo r of the Cenler for Coordinated Education at the UnivcrsityofCal iforn ia, Santa Barbara and
as Executive Director of the Commu nications Coalition for Educational
C han ge in W ashi ngton , D. C.
AI variou s points in his career he has worked as an educational consu lta nt for the United States Peace Corps, UN ESCO, the United States
Departmen t of Sta te, and many school d istricts throughout the nation.
His writings include Process as COl/tem (Rand-McNally, 1965);
Frontiers in £ducolional Leadership (Ra nd -McNally, 1967); FaCls and
Feelings in lhe Classroom (Wa lk er Publishing Company, 1973);
Improvin g In -service Edu cation - Proposals and Procedures for Change
(Allyn-Ba con, 1971); and, The AllernQlive Fulures of EdUCQlion
(Ally n-Bacon, 1975).
Con tact: University of Illinois, Urbana, Ill inois 61801. (217)

JJJ-JSJ2

Harvey Scribner is Senior Nat io nal Lecturer in the Managing the
Schools study area.
Mr. Scribner is Professo r of Educatio n, Universi ty of Massachusetts.
He has been C hancello r of Education in New Yo rk Ci ty, State Commissioner of Ed ucation in Vermont and Supe rintendent of Schools in
Teaneck, New Jersey. Mr. Scribner has also served as a leacher and
principal in a number of New England communities. He earned his
Ed .D. degree a t Bos ton Unive rsity; lie ea rned his M.A. a t the University
o f Maine . Mr. Scribner's most recent book is Make Your Schools Work.
wrinen with Leonard Stevens (Simon and Schuster, 1975).

Contact: School of Education. Hills So uth. Room 159, Amhe rst.
Massachusetts 0 1002. {413} 545-2764

Michael Scriven, Senior National Lecturer in Evaluation, has si nce
1966 been Professor in the Department of Philosophy, a nd also, si nce
1975 Professor of Education, U niversity of Californ ia at Berkeley.
He received his B.A. degree from the Ho nors Sc hool of Mathematics.
University o f Melbourne. and his M.A. degree from the Combined
Honors School o f Mathematics and Philosophy, Universi ty of Melroume. The School of Lilerae Hum aniores, Oxford University, granted
him the D. Ph il. degree. In 1970-7 1 he received an Alfred North Wh itehead Fellowsh ip fo r Ad vanced Study in Education at Harvard
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University. From 1960 to 1966 he was Professor , Department of the
History and Philosophy of Science al Ind iana University. Previously
he had faculty appointments at the University of Mi nnesota and
Swarthmore COllege. His summer and visiting appointments include:
Sydney University, Australia ; Center for the Study of Democrati c
Institutio ns ; RA ND Corporation Center for Advanced Study in the
Behavio ral Sciences; Wesleyan University; Yeshi va UniversIty; and
New School for Social Research. He holds num erous appointments to
editorial boards and editorial consultantships, including those of
Journal for the History 0/ fhe B ehavioral Sciences, Educational Researcher, American Educational Research Journal, and Malaphilosophy.
From 1970 to 1972 he was Chairman of the Evaluation Advisory
Committee of the Central Midwes t Regional Education Laboratory.
In 1972 and 1973 he was Director of a Model Training Program for
Evaluators, Nati onal Insti tute of Education. His written work s range
ove r the fields of genera! philosophy, aesthetics, ethics, the philosophy
of religion , logic , and the philosop hy of law, the philosophy of scie nce,
psychology, psychiatry, para-psychology, the computer field , education,
the philo~ophy of history, mathematics, cosmology, biol ogy, geology
and physIcs.
Contact: 1384 Queens Ro ad, Berkeley , California 94708. (415)
6JJ-JSJJ

Gerald E. Sroufe, Directo r of Instruction, earned his Ph .D. in education at the University of Chicago. He has served o n the faculties of
Chicago and Claremont Graduate School. He was previously Execu tive
Director of the National Committee for the Support of Public Schools,
Wash ington, D.C. , and has been a consultant to the National Assoc iation of State Boards of Education, the U.S. Office of Education, NIE,
and several state dep artm ents of ed ucation. Pert inent publication s
include Educat ional FUfurism in / 985 (wri tten with Hack, Briner,
Knezevitch, Lonsdale and Olm, McCutchan Press. 1972), Slrenglhen.
ing Slale Departments of Educalion (with Roald Campbell and Don a ld
Layto n, Chicago; Midwest Administration Center), and "State Boa rds
of Education and the Education Poli cy Systems." Planning and
Changing (U rhana : Unive rsity of Illinoi s. 1972).

Melvin H. Tenni s, Adjunct Prac ticums Reviewer, has written numer·
ous proposals for the funding of innovative plans fo r voca tio nal land
technical tra ining, co mpensatory education. early childhood education.
academic games. public relations. and educational tel ev isi on for Dade
and Broward Counties. Florida . He planned and con du cted evaluations
of many special program s for those sc hool systems. For several years.
hewas an evaluator ofa T itle 11, ESEA. curriculum support project for
in div idual izing instruction in th e inn er city of Mia mi. Flo rida. He was
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also countrywide testi ng coordinator for Manatee County. Bradenton.
Florida, and research coordinator for the Manatee schools. His publications include papers on testing, placement of sludcnHcac hers, and a
systems approach to management in public sc hools in the Journal of
Educational Research and tne Florida Journal of Educational Research
A retired U. S. Naval Rese rve lieutenant commander, he is a former
newspaper editor and writer. His undergraduate work at HampdenSydney College and Northwestern University Midshipman School was
followed by work at the University of Chicago where he earned the
M.A. degree in educational psycholo&y. He has been admitted to Ph.D.
candidacy at the University of MiamI.

Jethro W. Toomer. Adjunc t Practicums Reviewer, is Associa te Professo r and Coordinator of the Community Counseling Program in the
Department of Psycho--Educa ti o nal Services al Florida International
Uni versity, Miam i, Florida. He has published wide ly. A few recent
publications have been : " Differentiation: Key Goal for Continuing
Education" (co-author, Journal oj Continuing Education and Training.
1974); "Beyond Being Black : Identification Alone Is Not Enough"
(Journal o[ Negro Education, 1975 ); "Hypnosis and the Role of Suggestibility' (Behavior Today. 1974). He serves extensively as a psychological consultant in the areas of organization development. management
training, and group and human relations training for governmental
agendes, legal firm s, higher education systems. socIal agencies,
reugious organizations, ana corporations throughoulthe United Slates
and the Canbbean. He earned fii s B. A. degree m psyc hology al Morehouse College, Atlanta, Georgia. and his ""Ph .D. degree in soci al and
group processes (social psychology) al Temple U [liversity. Philadelphia.
He also stud ies at the Sorbonne In Paris, France. and the Unive rsity of
Strasbourg in Strasbou rg. France.

Richard W. Willa rd , Senior National Lecturer in TechnOlOgy. is Vice
President of the Educational Resea rch Corporation . Massachusetts
In stitute of Technology awarded him the S.B. degree. Harvard UniverSity awarded him the Ed .M. and Ed.D . degrees. He was Semor
Associa te of the New England School Development Co un cil from 1969
to 1972: and D irector o(Systems and Programm in g of New England
Educat ional Data Systems from \967 to 1969. He is th e former Presidem of Hewes, Holz and Willard. Inc.
Contact: Educationa l Research Co rporation, 85 Main St reet. Watertown. Massachusetts 02172. (617) 923-17 10
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Donald R. Winkler, National Lecturer in Finance, is Assistant Professor of Economics and Lecturer in the Graduate Schoo l of Education,
University of California, Santa Barbara. His recent publications reflect
his academic interests: production functions of education, education
costs in developing countries, time and learning. and education and
human resources. He has been a consuhant (0 the California LegislalU re and the U.S. Stale Departme nt, and has served as eco nom ist to
the Pakistan Pro~ram in Educalional Planning, and the Child hood and
Government ProJect, School of Law, University of California, Berkeley_
He earned bOth his M.A. (Wisconsin) a nd Ph.D. (Berkeley) in the
field of economics.

Conlact: University of California, Department of Economics,
Santa Barbara. California 93105. (805) 961-2438

Frederick M. Wlrt, a National Lecturer in Education Policy Systems, is

Professor, Department of Political Science, Unive rSity of Ill inois at
Champaign-Urbana. From 1969 to 1972 he was Research Political
ScienllSl., lnstitute of Governmental Studies, and Lecwrer, School of
Educa tion at Berkeley ; from 1970 to 1972 he di rected the Institute for
Desegregation Problems [here under a federal grant. He received the
B.A. degree from De Pauw University, and the M.A. and Ph.D. degrees
from Ohio Stale University. He served as Instructor th rough Professor
aI Denison University from 1952 to 1969. Hi s most recent books include: The Polity of the School (D. C. Heath, 1975): Power in /he City:
Decision Mak ing in San Francisco (University of Cal if~mia .Press,
1974); Political and Social Foundalions of £dUCOIion. with MIchael
Kirst (McCu tchan , 1975). Mr. WiTt is the author of On Ihe City's Rim:
Suburban Politics and Policies (D. C. Heath. 1972): and Politics of
Southern £quolily: Law and Social Change in a Mississippi Coun/y,
foreword by Gun nar Myrda1 (A ldine, 1970), which received honorable
mention for best book that year from the Am erican Political Science
Association. He is a member of the editorial boards of Policy Studies
Journal, Journal of Politics, and Social Science Quarterly. Smce 1973
he has been consultant with Rand Corporation. Stanford Research
Institute and Planar Corpo ration. National Institute of Education. a nd
me Metropolitan Transportation Commission of the State of California.
Con tact: University of Illinois, Departme nt of Political Science.
Urbana, III. 61801. (2 17) 333- 1144 or 344-5 130

77

Nova University was chartered by the State of Florida
in 1964 as a gradua te university with the speciaJ mission
of working toward solution of problems facing American society.

In addition to the National Ed.D. Program for Educational Leaders, Nova offers the following:
ON-CAMPUS PROGRAMS
a. Juris Doctor in Law

b. Ph.D. and M.S. in Behavioral Sciences
c. Ph.D. and M.S. in Life Sciences
d. Ph.D. in Oceanography
e. EdD. in Early Childhood Education
f. The Bachelor's degree in Mechanicalllndustrial
Engineering Technology; Business Administration; Behavioral Science

g. The Master's degree in counseling and guidance,
early childhood education, administration and
supervision of educational systems, learning

technology, criminal justice, business administration and teaching.
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OFF-CAMPUS PROGRAMS
a. Ed.D. for Community College Faculty
b. D.PA. and M.P.A. in Public Administration
c. M.S. in Criminal Justice
d. M.S. in Business Administration
e. M.S. in Human Resource Management
Utilizing both traditional and innovative formats, the
University strives to increase opportunities to continue

education through career-oriented programs. The University directs its efforts toward the solution of problems
of immediate concern to mankind , and because these are
usually interdisciplinary in nature, programs afe organized into research and study centers. All research and
leaching activities afe oriented toward the self-directed
student capable of translating academic accomplishments into professional performance.
Nova University's accreditation was reaffirmed for

10 years by the Southern Association of Colleges and
Schools in December, 1975. It is a private, non-profit,
non-sectarian, racially non-discriminatory institution.
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